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Abstract 
The aim of this study consists in elaborating a reference framework of pedagogical competences of language teachers in the 
initial training programmes. Beginning with a critical perspective on the most relevant approaches on language teacher education, 
we will highlight the pedagogical competences of language teachers. The empirical basis of the research consists of a 
questionnaire applied to 210 2nd and 3rd-year students of the initial language teachers training program. We consider that the data 
offered by this observational investigation may also be used as a starting point in other different domains. 
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1. Introduction 
Pedagogical competences of language teachers in the initial training programmes not only are central to higher 
education but also pertain to the gaining of quality in this profession. That is why the issue of a reference framework 
of language teachers’ competences is fundamental to our understanding of effective teaching and to approaches to 
language teacher education. The theoretical part of this study consists of: a) a review of the key concepts and the 
way they are correlated; and b) an analysis of the latest research in the field under discussion. The literature review 
is meant to: provide a conceptual framework for the analysis of the data collected for this study; help reach a clearer 
understanding of the major issues underpinning the formulation and implementation of pedagogical competences 
categories in the Romanian educational policy; compare the use(s) of cross-curricular key pedagogical competences 
in Europe and in Romania. 
1.1. Conceptual framework 
1.1.1. Pedagogical competences  
As a general critical background, pedagogical competences are part of professional competence for the teaching 
career. Madhavaram and Laverie (2010, p. 201) define the pedagogical competence as “the ability of an individual 
to use a coordinated, synergistic combination of tangible resources and intangible resources to achieve efficiency 
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and/ or effectiveness in pedagogy”. According to Ryegård (2010, p. 30), pedagogical competences represent “the 
ability and will regularly apply to the attitude, the knowledge, and the skills that promote the learning of the 
teacher’s students in the best way”. The concept of competence is generally defined as an ability, but we consider 
that the term has a more complex meaning, because it includes a set of knowledge, skills, attitudes and values, all of 
them partaking of a high degree of quality. From the taxonomic perspective, we observe that there are different 
conceptions regarding the classification of pedagogical competences (Ormrod, 1998; Madhavaram & Laverie, 2010, 
etc.). After analyzing various taxonomies, we can highlight the following issues: integration in the structure of 
pedagogical competences of some categories characteristic of other types of professional competences, such as 
managerial, or psycho-social; and lack of representative classifications of pedagogical competences. 
 1.1.2. Language teacher education 
Traditionally, teacher education has been divided into theory and practice. Language education should be seen as 
multidisciplinary and interdisciplinary with a complex range of theories behind different teaching approaches. 
Nicholas et al. (1993) identify tension between language as an area of specialist understanding and language 
teaching being required to integrate with the general teaching of the general curriculum as a key issue for the pre-
service education of languages teachers. Kelly (2004) considers that cooperation between languages departments 
and teacher education units is crucial in achieving the integration of academic subjects and practical experience. 
According to Kleinhenz et al. (2007), language expertise and educational expertise need to be brought together. 
 1.1.3. The development of pedagogical competences with language teachers 
The investigation of pedagogical competences has been recognized by many researchers both in mainstream 
education and in language education. From the perspective of language teachers in the initial training programmes, 
the pedagogical competences ‘translate into’ various behaviours in the teaching practice. We consider that the 
pedagogical competences are structured into three main categories, according to the current approaches in the 
domain (Kelly et al., 2004; Richards, 2011): the cognitive component (knowledge and understanding); the 
behavioral component (strategies and skills); the attitudinal component (values). A holistic overview upon 
pedagogical competences is an attempt to unite all these perspectives on two dimensions (Table 1): on the one hand, 
the categories of pedagogical competences and on the other hand, the three components (cognitive, behavioral, 
attitudinal), all of them meant to lead to a highly-qualified language teacher.  
 
Table 1. The classification of pedagogical competences 
 
The categories 
of pedagogical 
competences 
Components 
the cognitive component  
(Knowledge and Understanding) 
the behavioral component  
(Strategies and Skills) 
the attitudinal component 
(Values) 
 
Epistemological 
status of 
pedagogy 
- the forms of education (formal, non/formal, informal); 
- the “new education” (intercultural, ecological, for democracy, etc.); 
- the components of education (intellectual, moral, aesthetic, etc.); 
- the didactic principles (the principle of conscious and active learning, 
of intuition etc.) 
- active citizenship, tolerance, 
communication, respect for human rights 
(specific values of non-formal and 
informal education); 
- diversity, cooperation, openness, interest 
upon contemporary world issues affairs 
(characteristic values of “new education”); 
- truth, good, beauty, utility, health 
(specific values of the components of 
education ); 
- respect of individual attitudes and 
interests of students, active involvement in 
learning, flexibility (characteristic values 
of components of the educational process: 
didactic principles, curriculum types, 
curriculum documents, educational 
content, finalities of education, teaching 
 
The curriculum 
- the types of national curriculum (common, deep, extended, optional); 
- the curricular documents (curricula, syllabi, textbooks, auxiliary); 
- the specific educational contents of the academic discipline 
The finalities of 
education 
- the finalities of education (ideal, general and specific competences); 
- the techniques and criteria to formulate the operational objectives 
Teaching 
strategies 
- teaching and learning methods and techniques; 
- the didactic instruments; 
- the forms of organization of activity (front, groups, individual) 
 
The teaching 
activity design 
- the structure of annual, quarterly design; 
- the components unit design; 
- the structure of lesson project; 
- the design of non-formal educational activities 
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Evaluation 
strategies 
- the traditional assessment methods (oral, written, practical); 
- the elaboration of an assessment test (categories of items); 
- the alternative assessment methods (project, portfolio etc.) 
and learning strategies, teaching design); 
- fairness, impartiality, objectivity (values 
involved in the evaluation process) 
 
This model of classification will constitute the reference framework to develop the inventory of pedagogical 
competences as an instrument for the methodological part of this research. 
1.2. Current research in the field of language teachers’ competences 
There are some general studies on the language teacher’s attitudes towards different aspects of their training 
(Karavas-Doukas, 1996; Burley, 2005, Hişmanoğlu & Hişmanoğlu, 2010), but there has been little specific research 
in the domain of language teachers’ perceptions of pedagogical competences (we would like to mention  Isanović’s 
study (2012) where the pedagogical competences through pre-service English language teacher education are 
investigated); as for the evaluation of pedagogical competences of language teachers, there are not current 
researches regarding the elaboration of specific instruments to measure this category of competences. The 
identification of the future language teacher’s representations of pedagogical competences demonstrates the way the 
nature of teacher knowledge and teacher development is understood. 
2.  Observational research on the students’ representations of  pedagogical competences 
In this section, we will present the results of the observational research through a questionnaire administered to 
the 2nd and 3rd-year students of the initial language teachers training program regarding their representations of 
categories of pedagogical competences.  
2.1. Objectives and hypotheses of the investigation 
The main objective of this study is to determine the students’ representations of categories of pedagogical 
competences.  
The general hypothesis: the students’ appreciation of the categories of pedagogical competences depends on the 
specificity of the Languages discipline.  
2.2. Variables 
The main concept of pedagogical competence was developed and structured into three main categories: cognitive 
components, behavioral components, attitudinal components. In identifying the subjects’ representations, the 
dependent variable is the appreciation of the importance of the categories concerning pedagogical competences of 
language teachers in the initial training programmes. In order to establish this variable, the subjects were asked to 
evaluate each category, according to its importance. The independent variables are: the genre (female/ male), the 
environment (urban/ rural), the specialization (mother tongue/ foreign language), the academic year (second/ third). 
2.3. Participants  
210 students of the initial language teachers training program from two Romanian higher education institutions 
(“Vasile Alecsandri” University of Bacău, „Al. I. Cuza” University of Iaşi) were involved in this study.  
2.4. Instrument 
In this research we developed an inventory for capturing the students’ perception of competence in terms of their 
openness to categories of pedagogical competences. The items of the questionnaire cover the results of the 
fundamental research. The questionnaire is structured on appreciating the importance of three main dimensions:  the 
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cognitive components of pedagogical competence (item 1); the behavioral components of pedagogical competence 
(item 2); attitudinal components of pedagogical competence (item 3). The questionnaire contains 19 items for 
cognitive and behavioural components of pedagogical competences and 5 items for attitudinal components. Each 
evaluative item in the questionnaire is based on a five-point Likert scale (one of the most commonly accepted and 
used rating scales in educational research and in language education research) to obtain the respondents’ degree of 
agreement or disagreement. The response scale was as follows: 5 = strongly agree, 4 = agree, 3 = neutral, 2 = 
disagree, and 1 = strongly disagree.  
2.5. Procedure 
The application of the questionnaire for the identification of the students’ perception of pedagogical competences 
was conducted during March - May 2012. The actual application of the questionnaires consisted of filling in the 
fields for each dimension. The subjects were allotted the proper time for an accurate analysis of the questions so that 
they may understand and fully complete the questionnaire. We also tried to eliminate the tendency of façade, by 
emphasizing that there are no correct or wrong answers, just personal.  
2.6. Data analysis 
The general hypothesis is confirmed, because the students from the initial training program of language teachers 
have appreciated all the categories of the pedagogical competences in connection with the specificity of the 
Languages discipline.   
3. Results 
The analysis of means indicates the following hierarchy of most appreciated categories of pedagogical 
competences according to the 2nd and 3rd-year students’ perception:  
∞ at the level of cognitive components (Table 2): teaching and learning methods and techniques (4,52), the 
specific educational contents of the discipline (4,48) and the finalities of education (4,37);   
∞ at the level of behavioral components (Table 2): teaching and learning methods and techniques (4,36), the 
didactic instruments (4,33) and the elaboration of an assessment test (4,30);  
∞ at the level of attitudinal components (Table 3): values involved in the evaluation process (4,79), specific 
values of educational process components (4,64) and specific values of the components of education (4,57). 
 
Table 2. The statistical indicators for the cognitive and behavioral components of pedagogical competences at the level of students’ perception 
from the initial training program of language teachers 
 
 
Types of pedagogical competences 
Means Std. Deviation 
cognitive 
components 
behavioral 
components 
cognitive 
components 
behavioral 
components 
the forms of education  4,15 4,07 ,996 ,963 
the “new education” 3,89 3,79 1,129 ,940 
the components of education 4,21 3,97 ,940 1,018 
the didactic principles 4,22 3,99 ,887 ,853 
the types of national curriculum 3,99 3,83 ,983 ,956 
the curricular documents 4,24 4,17 1,091 ,938 
the specific educational contents of the discipline 4,48 4,17 ,919 ,963 
the finalities of education 4,37 4,21 ,826 ,935 
the techniques to formulate the operational objectives 4,20 4,14 ,859 ,990 
teaching and learning methods and techniques 4,52 4,36 ,871 ,826 
the didactic instruments 4,07 4,33 ,917 ,860 
the forms of organizing activities 4,26 4,26 ,886 ,944 
the structure of annual, quarterly design 4,16 3,94 ,963 ,986 
the components unit design 4,11 4,05 ,950 ,964 
the structure of lesson project 4,27 4,15 1,024 1,032 
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the design of non-formal educational activities 3,90 3,97 ,836 ,917 
the traditional assessment methods 4,32 4,28 ,896 ,869 
the elaboration of an assessment test 4,34 4,30 ,879 ,864 
the alternative assessment methods 4,15 4,16 1,000 ,958 
Table 3. The statistical indicators for the attitudinal components of pedagogical competences at the level of students’ perception from initial 
training program of language teachers 
 
 
Types of pedagogical competences Means Std. Deviation 
active citizenship, tolerance, communication, respect for human rights (specific 
values of non-formal and informal education) 
4,33 ,831 
diversity, cooperation, openness, interest upon contemporary world issues affairs 
(characteristic values of “new education”) 
4,32 ,823 
truth, good, beauty, utility, health (specific values of the components of education) 4,57 ,756 
respect of individual attitudes and interests of students, active involvement in 
learning, flexibility (characteristic values of components of the educational process) 
4,64 ,739 
fairness, impartiality, objectivity (values involved in the evaluation process) 4,79 ,647 
Conclusions 
The research results have led to relevant conclusions regarding the initial training program of language teachers 
students’ perception of the categories of pedagogical competences. Starting from the synchronic perspective of the 
Europeans educational policies adapted to the Romanian situational context, this study is an attempt to provide a 
general reference framework of pedagogical competence. The general conclusion derives from the fact that the 
subjects have shown openness towards all categories of pedagogical competences. The specific conclusions result 
from the analysis of the three levels of pedagogical competences, as follows: at the level of cognitive and 
behavioural components, the most important, according to the students’ perception, are the competences related to 
teaching and learning methods and techniques, while at the level of attitudinal components, the values involved in 
the evaluation process are mostly appreciated. The product of this study’s effort of identifying and measuring the 
pedagogical competences of future language teachers represents a challenge and a positive experience of covering 
the path of an individual’s highly-qualified professional development.  
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